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1 Introduction 
 

 The Children and Families Act 2014 requires local authorities in England to appoint 
an officer for the purpose of discharging the local authority’s duty to promote the 
educational achievement of its looked after children. The Virtual School Head should 
be the lead responsible officer for ensuring that arrangements are in place to improve 
the educational experiences and outcomes of the authority’s looked after children, 
including those placed outside the caring authority’s boundaries.  

 
 The inspection framework for local authority services for looked after children has 

very clear expectations of the information that will be available to inspectors, and 
these expectations must influence both the work of the virtual school head and the 
organisation of the virtual school.  

 
 The Virtual School model in Bracknell Forest extends to supporting other vulnerable 

groups of children and not just those in care. This includes those who speak English 
as an Additional Language, are from a Gypsy, Roma or Traveller family, have a 
parent in the armed forces and are hence a Service Child as well those that are 
either of school age and at risk of disengaging from education hence becoming 
NEET (Not in Education, Employment or Training) or are NEET. A structure chart for 
the Virtual School has been included as Appendix 1.  

 
For the purpose of this report, the focus will remain on Looked After Children and 
Care Leavers.  

 
 There were 104 children and young people who were looked after at the end of 

March 2015, of which 92 (88.4%) had been looked after for more than six months. Of 
those that were of school age, 49 attended a school within Bracknell Forest and 43 in 
other Local Authorities although the actual number receiving a service from Bracknell 
Forest’s Virtual School was more than this. This number varies throughout the school 
year as some children move in and out of care.  

 
2 Summary Statistics 
 
 A summary of the key information on the LAC population and their outcomes in 

2014/15 is as follows:  
 

 46% of school aged LAC were in Bracknell Forest schools in 2014/15, compared with 

47% in 2013/14 and 47% again in 2012/13. 

 

 46% of Bracknell Forest LAC are in Key Stages 3 and 4  

 

 82% of school aged Bracknell Forest LAC attend a setting judged by Ofsted to be 

Good or Outstanding  

 

 Children in care for longer performed better across all Key Stage 2 measures 

 

 Key Stage 4 results were better in 2012/13 than the previous year, on all measures  

 

 Children in care for longer performed better at Key Stage 4 on the headline 

attainment measures and made more informed post – 16 choices 
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 Rates of attendance are improving year on year 

 

 The number of Bracknell Forest LAC with either a statement of Special Educational 

Needs (SEN) or a Education, Health, Care Plan (EHCP) continues to remain high.  

 Table 1 shows the 67 school aged and 25 older LAC broken down by Key Stage and 
Table 2 shows the number in each year group. Out of the 92 children, there were 25 
(27.2%) in the primary phase and 67 (72.8%) in the secondary phase. 

 

Table 1: Number of LAC by Key Stage in 2014/15 

Key Stage 
Number of 

LAC % of Total 

Foundation Stage 6 6.52% 

1 5 5.43% 

2 14 15.22% 

3 21 22.83% 

4 21 22.83% 

5 25 27.17% 

Figures correct as of September 2015 
  

 
Table 2: Number of LAC by Year Group in 2014/15 

 

Year Group 
Number of 

LAC % of Total 

Nursery  3 3.26% 

Reception 3 3.26% 

1 1 1.09% 

2 4 4.35% 

3 1 1.09% 

4 6 6.52% 

5 3 3.26% 

6 4 4.35% 

7 10 10.87% 

8 3 3.26% 

9 8 8.70% 

10 11 11.96% 

11 10 10.87% 

12 15 16.30% 

13 10 10.87% 

Figures correct as of September 2015 
  

 Ofsted Ratings for Schools  
 

An analysis of the Ofsted inspection reports has been carried out for the schools 
which Bracknell Forest LAC attend. Table 3 shows the Ofsted inspection profile for all 
schools and a breakdown for in and out borough schools. The majority of Bracknell 
Forest LAC (82%) attend a school judged by Ofsted to be good or outstanding. For 
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LAC attending Bracknell Forest schools the figure is 73.5% while the figure is 90.7% 
for out borough schools attended by LAC.  

 

Primary        Total 

          
Ofsted 

Grading Description OLA BF   

1 Outstanding 1 0   

2 Good 7 14   

3 Requires Improvement 1 2   

4 Inadequate 0 0   

        25 

Secondary          

          
Ofsted 

Grading Description OLA BF   

1 Outstanding 5 2   

2 Good 14 9   

3 Requires Improvement 3 9   

4 Inadequate 0 0   

        42 

6th Form/College       

          
Ofsted 

Grading Description OLA BF   

1 Outstanding 0 1   

2 Good 12 10   

3 Satisfactory 0 2   

4 Inadequate 0 0   

        25 

Total       92 

          

Grand Total   OLA BF % of total LAC  

  Outstanding  6 3 10% 

  Good 33 33 72% 

  
Satisfactory/Requires 
Improvement 4 13 18% 

  Inadequate 0 0 0% 

 
 
 There has been a significant effort to ensure that the education provision for LAC 

meets their individual needs. This is also to ensure that they are in an effective 
setting which also reflects our aspirations for our children in care. This has resulted in 
a clear reduction in the number of Bracknell Forest LAC attending schools judged by 
Ofsted to either Require Improvement or Inadequate. Another aspect of this change 
is the increase in number of Bracknell Forest schools judged to be either Good or 
better by Ofsted over the past 12 months. These changes can be seen as trends in 
chart 1:  
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Chart 1 

 
 
 
3 Special Needs  
 

Children with special educational needs (SEN) are often over-represented in the LAC 
population. 43% (29 out of 67) of 4 – 16 year old LAC in Bracknell Forest either had a 
statement for SEN or an EHCP in 2014/15 compared with a national rate of 60% for 
all LAC and 2.9% for all pupils in Bracknell Forest Schools.  

 
 We have occasionally worked with children who have undiagnosed special needs 

when they start to be looked after. Their needs are captured as part of the PEP 
process to ensure robust arrangements are in place to ensure any undiagnosed 
special educational needs are addressed through the SEND Framework as soon as 
possible. Another element of this approach is to ascertain that set targets are 
aspirational and encourage challenge for young people as well as their school where 
any special educational needs do not constitute a reason for them not achieving.  

 
4 Attainment  
 

This section of the report covers a detailed analysis of the attainment of LAC. The 
numbers in each cohort are often very small, therefore the outcomes for one or two 
children can have a significant impact on results expressed as a percentage. Care 
should be applied when analysing and comparing the results, which are based on 
small numbers of children.  

 
 Early Years and Key Stage 1 
 

There were no Bracknell Forest LAC who attempted National Assessments at this 
level for 2014/15.  

 
 Key Stage 2 
 

There were 7 LAC in the cohort eligible for tests and teacher assessments at the end 
of Key Stage 2 in 2014/14. This is 1 more than the number as in 2013/14. The main 
threshold measures at Key Stage 2 are the percentage of children achieving Level 4 
and above in the reading test, the writing teacher assessment and the mathematics 
test. Table 4 shows the Key Stage 2 reading test results, comparing the performance 
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of Bracknell Forest LAC with the LA and national cohorts. Performance for the 
percentage achieving Level 4+ in reading in 2014/15 was higher than the previous 
year at 85.71%.  

 
Table 4: Percentage achieving Level 4+ in Key Stage 2 Reading  
 

% KS2 Reading L4+ 

  2013 2014 2015 % Change 2014-2015 

Number in LAC Cohort 4 6 7   

Bracknell LAC 67 80 85.71 5.71% 

All Bracknell   88.0  89.1 91 1.90% 

National (LAC) 63 68  TBC   

 
Chart 2 shows the percentage performance of the LAC cohort in the Key Stage 2 
reading test against that of their peers for the last three years:  

 

 
Note: we are currently awaiting national data for 2015.  
 

Table 5 shows the Key Stage 2 writing teacher assessment results. Performance in 
writing was slightly lower than in 2014.  

 
Table 5: Percentage achieving Level 4+ in Key Stage 2 Writing 
 

% KS2 Writing L4+ 

  2013 2014 2015 % Change 2014-2015 

Number in LAC Cohort 4 6 7   

Bracknell LAC 67 80 57.14 -12.86% 

All Bracknell  88 89.1 88 1.10% 

National (LAC) 63 68 TBC    

 
Chart 3 shows the percentage performance of the LAC cohort in the Key Stage 2 
writing teacher assessment against that of their peers for the last three years: 

 



Unrestricted 

8 
 

 
 

Table 6 shows the Key Stage 2 mathematics test results for the last three years. 
Performance in mathematics was higher than in 2013 but slightly lower than in 2014.  

 
Table 6: Percentage achieving Level 4+ in Key Stage 2 Maths 
 

% KS2 Maths L4+ 

  2013 2014 2015 % Change 2014-2015 

Number in LAC Cohort 4 6 7   

Bracknell LAC 67 80 71.43 -8.57% 

All Bracknell   84.9 84.8  77 -7.80% 

National (LAC) 59 61  TBC   

 
Chart 4 shows the percentage performance of the LAC cohort in the Key Stage 2 
mathematics test against that of their peers for the last three years: 
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The Key Stage 2 results can be analysed by whether or not the children were placed 
in-borough or out-borough and Table 7 shows Key Stage 2 performance in 2015, 
broken down on this basis. The numbers in the cohort are quite small at 7 overall and 
even smaller in terms of the number of children placed in-borough, only four out of 
11. Children placed out of borough performed slightly better in Reading: 

 

 
In/Out-borough 

Key Stage 2 In Out Total 

Number in LAC 
cohort 4 3 7 

Reading Level 4+ 75% 100% 85.71% 

Writing Level 4+ 75% 67% 57.14% 

Maths Level 4+ 75% 67% 71.43% 

 
 Key Stage 4  
 

There were 12 LAC in the cohort eligible for GCSE and equivalent examinations at 
the end of Key Stage 4 in 2014/15, compared with 8 in 2013/14 and 14 in 2012/13. 
There are a wide range of performance measures at GCSE. This report focuses on 
the headline threshold and progress measures for which national and regional 
benchmarks are available and against which the performance of LAC in Bracknell 
Forest can be compared.  

 
Table 7 shows the percentage of the looked after cohort achieving 5+ A* - C (Incl. 
English & maths) over the last three years, comparing the performance of Bracknell 
Forest LAC alongside all children in Bracknell Forest schools and national. The 
performance of Bracknell Forest LAC on this GCSE measure continues to improve 
where a performance at 33.3% (four young people) shows a twenty one percentage 
point improvement in 2014/15 compared to 2013/14.  

 
Table 7: Percentage achieving 5+ A* - C GCSEs (Incl. English & maths) from 
2012/13 to 2014/15 
 

  % 5+ A* - C (Incl. Eng & maths)  

  2012/13 2013/14 2014/15 

Number in LAC Cohort  14 8 12 

Bracknell Forest LAC 7.10% 12.50% 33.30% 

South East LAC 11.60% 14.40% TBC 

National LAC  14.90% 14.40% TBC 

Bracknell All  61.40% 57.00% 58.90% 

 
Chart 5 shows the percentage of the looked after cohort achieving 5+ A* - C GCSEs 
(Incl. English & maths) compared with their peers across the LA and region in the last 
three years. 
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Chart 5 
 

 
 

Table 8 shows the percentage of the looked after cohort achieving 5+ A* - C GCSEs 
over the last three years. Performance on this measure improved in 2014/15 
compared with previous years.  

 
Table 8: Percentage achieving 5+ A* - C GCSEs from 2012/13 to 2014/15 
 

  % 5+ A* - C  

  2012/13 2013/14 2014/15 

Number in LAC Cohort  14 8 12 

Bracknell Forest LAC 21.40% 12.50% 41.70% 

South East LAC 29.90% 32.10% TBC 

National LAC  37.20% 31.10% TBC 

Bracknell All  83.00% 63.80% 71.22% 

 
Chart 6 shows the percentage of the looked after cohort achieving 5+ A* - C GCSEs 
compared with their peers across the LA and region in the last three years. 

Chart 6 
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Table 9 shows the percentage of the looked after cohort achieving 1+ A* - G over the 
last three years. Performance on this measure improved has continued to remain an 
area of strength over the past 3 past years. 

 
Table 9: Percentage achieving 1+ A* - G GCSEs from 2012/13 to 2014/15 
 

  % 1+ A* - G 

  2012/13 2013/14 2014/15 

Number in LAC Cohort  14 8 12 

Bracknell Forest LAC 100.00% 100.00% 100.00% 

Bracknell All  98.20% 97.80% TBC 

 
 

Chart 7 shows the percentage of the looked after cohort achieving 1+ A* - G over the 
past 3 years. 

 
Chart 7 
 

 
 
 

The GCSE results can be analysed by whether the children were placed in-borough 
or out-borough. Table 10 shows GCSE performance in 2014/15 broken down on this 
basis. The numbers in the cohort are slightly higher than at Key Stage 2 where half 
the cohort were placed in-borough. Children placed in-borough performed 
significantly better, based on the percentage achieving 5+ A* - C (Inc English & 
maths) and the percentage achieving 5+ A* - C grades.  
Table 
10 

     

   

In/Out-borough 

  

Key Stage 4 In Out Total 

  

Number in LAC cohort 6 6 12 

  

% 5+ A* - C (Inc Eng & maths) 50% 17% 33.30% 

  

% 5+ A* - C 67% 17% 41.70% 

  

% 1 A* - G 100% 100% 100.00% 
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5  Comparison with other groups of disadvantaged pupils 
 

Table 11 shows a further comparison between the performance of all pupil pupils 
entitled to the Pupil Premium Grant and those that are not. The rate of progress 
noted for LAC in comparison to their peers is notable for 2014/15. 

 
 

Table 11 
       

 
2015 2014 

 
PP LAC 

Non-
PP 

PP LAC 
Non-
PP 

5+A*-C incl. E&M first 
entry results 

35.60% 33.30% 64.30% 30.0% 12.5% 62.0% 

5+A*-C incl. E&M best 
entry results 

41.30% 33.30% 68.50% 35.0% 12.5% 69.0% 

 
 
6 Attendance and Exclusions 
 

Bracknell Forest Virtual School monitors data on the exclusion of LAC from school. 
Table 12 shows the percentage of permanent exclusions for the three years from 
2012/13 to 2014/15 which was 0%. The number of days lost to missing school for 
more than 25 days over the past three years has remained low.  

 
The attendance data for LAC is collected by Welfare Call who we commission for this 
purpose. Attendance figures are routinely monitored and scrutinised and relevant 
concerns are raised with social workers immediately where these emerge. Our 
aspiration remains unchanged on continuing work to further improve attendance 
figures.  

 

Table 12 
    Jul 12/13 Jul 13/14 Jul 14/15 

% with permanent exclusion from school 0% 0% 0% 

% who missed at least 25 days schooling 5.9% 0.0% 1.4% 

% Annual Attendance for School Aged LAC 94.0% 93.0% 97.0% 

 
 
7 Changes of School Placement  
 

The Virtual School monitors school placement changes as these can have a 
significant impact on their educational outcomes. The reasons for changes include a 
breakdown of placement but also a planned move to a permanent or more suitable 
placement. Placements include foster and residential placements. The effectiveness 
of informing the Virtual School by Childrens Social Care is improving where an 
increased number of notifications for placement changes are being made in a timely 
manner than previously. Where possible, we look to minimise moves during Key 
Stage 4. The Virtual School generally takes on the responsibility to identify suitable 
schools by liaising with Admission Teams in Bracknell Forest and other local 
authorities, searching against information held by Ofsted and having discussions with 
foster carers about their local knowledge of schools.  
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Table 12 shows the number and percentage of LAC with changes of school 
placement in 2014/15 school year. There were 18 changes in total in 2014/15, 
although the number of children affected by this was lower than this as some children 
had two or more moves.  

 
Table 12 
 

    2014/15 

Reason for changing school 
placement 

Number of 
LAC 

% of 
LAC 

Starting school 1 1% 

To Secondary  5 5% 

Post 16  5 5% 

Managed move to PRU 2 2% 

Change of placement (adoption) 1 1% 

Change of placement 4 4% 

 
 
8 Personal Education Plans (PEPs)  
 

There is a great deal of significance placed upon the PEP. In Bracknell Forest, PEPs 
are monitored very closely and are reviewed on a six monthly basis. Generally, social 
workers seek the advice of the Virtual School on complex issues and a member of 
the Virtual School attends and chairs PEP meetings at important junctures, such as 
transition points, e.g. transfer to secondary school. We take immense pride from the 
fact that 100% of all PEPs were arranged for new LAC within the statutory 20 day 
timeframe. This is supported by the fact that 100% of PEPs were reviewed within 6 
months and are hence up to date at any point in the year. These indicators directly 
correlate to our aspirations for our LACF where crucial systems around the child 
must continue to work effectively and improve (where needed) to the individual needs 
of LAC 

 
 In March 2015 an audit of PEPs was conducted by the Virtual School Head with the 

Head of Looked After Childrens service from Childrens Social Care. A small random 
sample of PEPs was looked at in detail from different key stages, children in 
mainstream schools and special schools and a child recently in the care system. Two 
PEPs were looked at per child to assess how well targets and actions were followed 
up. There was evidence of some outstanding PEPs, which included detailed, 
contextual information about the child’s experience in school. Common features of 
these examples of good practice included SMART targets, progress being closely 
tracked and carefully monitored so that any stalling of progress was picked up on and 
discussed with the school and targets set for the child. In addition, any actions that 
professionals were asked to follow up were systematically and comprehensibly 
reviewed to ensure that the follow up occurred. Good and outstanding PEPs were 
completed by members of the Virtual School. The level of information did vary in a 
small number of PEPs which prompted a follow up discussion with team members. It 
is worth noting that there is also a reliance on schools to provide certain information 
ahead of the PEP meeting which hasn’t always been the case. This then occasionally 
leads to gaps in the PEP which needs to be revisited once those details have been 
shared by the school. Representatives from the Virtual School have attended social 
care team meetings to explain the importance of a good PEP and the features of a 
good one, as well as explaining why some PEPs would be considered unacceptable.  

 



Unrestricted 

14 
 

 Newly qualified social workers are supported by the Virtual School at the PEP 
meetings for their cases so that they can observe good practice. Comprehensive 
guidance has been written to help social workers, schools and other practitioners. 
This is titled ‘Supporting Looked After Children – A Guide for Schools’. This details 
the planning that is required before a PEP meeting, how to conduct a PEP meeting 
and the information required from schools and what to do after a PEP meeting, to 
ensure completed PEPs are disseminated to schools and foster carers in a timely 
fashion. There are clear messages on the collection of vital strands of information 
such as the tracking of children’s progress in speaking and listening as this is a 
critical development in the early years and for children with SEN. The child’s views 
are considered to be central to the PEP process. To document this, the child’s voice 
is demonstrated through the ‘Pupil View’ and is shared with the school, carer and 
social worker. 

 
 The Virtual School record PEPs on Frameworki. This enables easier access to 

education records for social workers. PEPs are a record of the meeting and it reviews 
previous targets and actions, attendance and punctuality, quality of homework, social 
skills and behaviour in and out of class, a review of attainment and what can be done 
to support the child. New targets and actions will be set based on the discussion. Any 
decisions about transfer between the Key Stages, e.g. the transfer from primary to 
secondary school, will also be discussed.  

 
This single document also monitors the child’s progress on a termly basis and the 
child’s individual plan for the spend of their allocated Pupil Premium Grant.  The PEP 
is the vehicle for discussing with schools any additional support that is needed. If it is 
clear that the school has appropriately used the Pupil Premium Grant to support the 
child and that more support is needed, then the Virtual School will provide further 
financial support. This could include extra tuition with a qualified teacher in the 
relevant subject area or higher level teacher assistant support. Other support 
includes music, drama and sport lessons and books, equipment and school trips. All 
Bracknell Forest LAC have benefitted from support through the Pupil Premium Grant 
in 2014/15. The Virtual School also provides extra resources for schools to support 
newly admitted LAC or any LAC who is experiencing challenges in school and those 
children who are struggling to engage with education. This includes additional visits 
from the Virtual School (other than those scheduled for the PEP), support from the 
dedicated LAC Personal Advisor and opportunities to engage in projects developed 
and delivered by the Virtual School.  

 
9 Pupil Premium  
 

In the 2011/12 financial year, the government introduced the allocation of a Pupil 
Premium Grant for Looked After Children who have been looked after continuously 
for at least six months and who are in Reception to Year 11 during the financial year. 
The full year premium for LAC in the financial year 2011/12 was £488 and this rose 
to £623 in 2012/13 and to £900 for 2013/2014. In 2014/15 the Department for 
Education introduced a higher rate of £1,900 for LAC and extended the eligibility 
criteria to include those pupils who have been in care for one day or more, compared 
with the six months in care. 

 
 The Pupil Premium Grant in 2014/15 was allocated to the school on a pro-rata basis 

from the first school term following the date on which the child became looked after 
for a period more than 24 hours. The money comes through the local authority that 
the child is in care to and is disseminated to the maintained school or academy that 
our children mainly attend, whether this is in or out of Bracknell Forest. If a child 
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leaves care they are no longer eligible to receive the grant through their looked after 
status, although this stipulation may be relaxed in future years.  

 
 Transfer of the LAC Pupil Premium Grant is made in two instalments at two specific 

junctures in the financial year. The first payment is made at the end of Autumn Term 
to account for the most recent Summer and the current Autumn Term.  There are 
concerns that if the money is paid as a lump sum then it excludes those children who 
may become eligible later in the term. Similarly there may be LAC who change 
education placements after payment of the grant. It is not possible to pay the grant 
twice for any looked after child. Therefore, we make payments to settings that a LAC 
attends at the start of each term. Support for the child should be agreed with the 
Virtual School and the social worker, using the PEP as the key vehicle. If a child is 
struggling with an identified subject, usually a core one, then the Virtual School will 
request that the school use the allocated Pupil Premium Grant to support 1:1 or small 
group work preferably with a qualified teacher. If the school have justifiably used the 
grant in appropriate ways to raise achievement then the Virtual School will fund extra 
support on an individual basis.  

 
 Increasingly, more examples of the effective use of pupil premium are being 

reported. The Pupil Premium Grant allowed additional educational resources to be 
bought in to support a Year 6 pupil to achieve Level 5 across Reading, Writing and 
Maths in their SATs exams. The pupil was struggling to make the progress needed 
from Level 4 to 5. The additional resources meant their foster carers could provide 
enhanced learning opportunities as an extension to the child’s schoolwork and give 
them a better chance for securing a higher level.   

 
 In 2014/15 a Year 10 pupil attended music catch-up lessons focusing on Music 

Theory, which were paid for by the Pupil Premium Grant. Her grades improved from 
a G to a C, with the aspiration that she would achieve an A* in her GCSE at the end 
of Year 11.  

 
 A Year 3 pupil was funded through the Pupil Premium Grant to attend a nurture 

group for four afternoons a week. This intervention is proving positive in terms of 
securing his friendship groups and his confidence in himself and this, in turn, is 
impacting positively on his ability to access learning. The result is improving his 
academic level, which is narrowing the gap between him and his peers.  

 
 A Year 8 pupil was supported through the Pupil Premium Grant to bring in an 

external provider to support him through the changes he was experiencing at home.  
The Home-School Link Worker is working with the foster carers providing support 
when the young person is reluctant to come into school in the morning. He is looking 
forward to attending some of the events during a forthcoming activity week which is 
part of the same programme.  

 
10 Training  
 

The Virtual School continues to offer multi-disciplinary training to social care staff, 
school governors, foster carers and designated teachers. Feedback is very positive 
although the take up does vary.  The training for social workers covers an 
understanding of changes in the education system, the importance of high quality 
and timely PEPs.  

 
 The training for foster carers titled ‘Supporting Children's Learning - A training 

programme for foster carers’ covers an understanding of changes in the education 
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system, the importance of, and their contribution to, the PEP process, needs of LAC 
and their responsibilities towards them.  

 
11 The Life Chances Team 
 

The Life Chances Multi Agency Team was established at the end of 2012.  It is a 
virtual team comprised of representatives from all the agencies and specialist 
services in the Children’s Workforce who have a responsibility for looked after 
children. The Life Chances Team has improved the co-ordination of professional 
advice and support provided for looked after children. As well as working directly with 
children in care, the team supports local foster carers to care for children with more 
complex needs and provides more integral support for children within their 
educational setting. The teams core objective is to co-ordinate professional solutions 
focused advice and support for looked after children, whilst predicting and 
responding quickly to placement, health and educational issues, as they arise and 
supporting local foster carers to care for children with more complex needs. 

 
 The Virtual School has made significant progress in supporting schools to 

understand how best to meet the educational needs for Looked After Children’. The 
Virtual School Head co-chairs the LCT and one member of the Virtual School 
regularly attends the meeting. Engagement with the LCT team has led to a greater 
collaboration between the Virtual School and other agencies that play a pivotal role in 
the life of a young person. 

 
 The Virtual School has played a lead role in supporting colleagues to have a clear 

understanding of the use of the pupil premium grant and how best to demonstrate its 
impact. This is done through support for learning and providing personalised learning 
resources. The following case study summarises some of the opportunities created 
and delivered for LAC through this collaborative approach: 

 
 S’ came into the care of the Bracknell Forest Council in September 2012, when he 

was 12 years old on a full care order.  
 

Background 
 

‘S’ was struggling with the demands of his GCSE Art coursework. He stated he 
wanted to drop the subject. ‘S’ met with a member of the Virtual School to discuss 
what support could be provided. As part of this discussion, a Rickter Scale and Core 
Self Evaluation assessment was used to inform the intervention. ‘S’ rated his school 
happiness as 1/10 due to high teacher turnover and a lack of support. The Core Self 
Evaluation results indicated high levels of emotional instability, low levels of feelings 
of control and low levels of self-esteem. In addition to this, ‘S’ wrote down a list of 
‘conditions’ that would allow him to complete the coursework he was struggling with. 
These were generally around his perceived behaviour from members of school staff.  

 
Progress 
 
The points raised by ‘S’ were advocated on his behalf to the schools Designated  
teacher and the Art Teacher who both agreed to provide additional assistance, 
reduce the pressure and allow ‘S’ more time to finish his work. As a result ‘S’ is still 
taking his GSCE Art and he is supported by the Art Teacher in school.  In addition to 
this, with his GCSE’s in 2015/16, the Virtual School has already discussed the 
possibility of a study skills package to improve his revision ability which we will 
deliver.  
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Update 
 

In order to support with the emotional and behavioural difficulties, we are delivering a 
resilience programme. Using the Resilience Wheel (from the Life Chances Team 
annual conference in March 2015) we arrived at a ‘Healthy Me’ programme.  The 
programme for ‘S’ has set goals for him to work towards in motivation, self belief, 
career development, social and individual activities, exercise and relaxation, self-care 
and social support networks.   

 
As a result, ‘S’ has maintained his school place despite several difficulties in school 
around education and out of school. He was re-assessed with the Rickter Scale in 
July 2015 which indicated improvements in education (6) and happiness (7). More 
recently during the summer holidays, 2 home visits were made and a visit was made 
to an ice hockey training session, which is one of the positive activities ‘S’ would like 
to pursue. 

 
12 Designated Teachers  
 

The Virtual School maintains a list of all Designated Teachers for LAC. Regular 
communication is maintained with all Designated Teachers through a termly forum. 
The purpose of this forum is to provide a professional outlet for discussion around 
broader themes that have been identified as barriers to progress for LAC. There is a 
collective understanding that these include:  

 

 Stability and continuity of home and school placements – where possible remaining 
in the same school when a placement change is unavoidable  

 The educational background and expectations of carers  

 Peer support of friends who do well at school  

 A significant adult – a role model or mentor (not necessarily a parent or carer) who 
offers consistent support, encouragement and advocacy  

 Early reading  

 Regular school attendance  

 Developing out of school interests  

 
 During 2014/15, themes for these forums have included launching a Paired Reading 

programme (which commenced in September 2015 and will be reported on in next 
years annual report) and sharing good practice on the effective use of the Pupil 
Premium Grant.  

 
We stipulate that a Designated Teacher for looked after children must be a qualified 
teacher and a senior member of staff within the school. The Designated Teacher is 
the responsible for a range of aspects of school life for looked after children. These 
include:  

 Promote a culture of high expectation  

 Make sure the young person has a voice in setting targets  

 Be a source of advice for staff  
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 Prioritise looked after children for 1:1 tuition  

 Support and communicate with carers  

 Lead on the development and implementation of the PEP  

 Monitor progress of children if they leave care.  

 One area of further development needed within this area is the liaison between the 
Designated Teacher and the schools governors. This will be an area of focus for 
future termly forums.  

13 Virtual School Network  

The Virtual School Head regularly attends and contributes to the Virtual School 
Network, which is an important source of information sharing and service planning. 
An ongoing subject for discussion this year has been the implementation and 
administration of the pupil premium which has posed some challenges for a number 
of Virtual Schools. Another area for discussion is the challenges in communication 
with schools in other LA’s where our LAC are placed. This is a national issue and one 
that remains a firm item on the agenda.  

14 Letterbox Club  

We have continued to buy in to the very successful national Letterbox Club scheme. 
It aims to improve the educational outlook for children aged 7-11 in foster care by 
providing them with a parcel of books, maths activities and stationery every month for 
six months. It is also suitable for other vulnerable children who need additional 
support. The programme is managed by an independent charity, called Booktrust. 
Feedback from the children and their carers was very positive. We have a contract 
with Booktrust to enable us to continue to roll out this popular scheme at a 
competitive price.  

 
 In 2014/15, 36 young people received a monthly parcel with books, games and other 

activities; 22 were Key Stage 2 pupils and 14 were in Key Stage 3. The books and 
maths games were carefully chosen to suit ability, gender and age. The carers are 
encouraged to work with children and young people using these resources. 
Feedback at PEPs continues to be very positive.  

 
15 School Effectiveness  
 

The Virtual School Head closely monitors the progress of LAC against that of their 
peers. This includes ensuring any LAC that require a new school placement, either 
Bracknell Forest or out of borough,, are placed in good or outstanding schools, or 
appropriate alternative provision. The Admission Service prioritises LAC and they are 
placed at a school with the aim of starting full-time education within 10 school days. 
The Virtual School Head regularly reviews and discusses provision for each LAC with 
relevant team members. This includes academic progress meetings, as well as 
attendance and exclusion monitoring. Where a pupil’s progress is slow or 
achievement is lower than expected, Looked after Children Education Support 
Officers provide evidence of actions taken to improve achievement which will be 
taken following the meeting to address poor progress and attendance.  
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16 Tracking and Monitoring  
 

Individual education targets for LAC in school are collated on a termly basis from 
schools and this information is used to monitor a child’s progress against their 
targets. The tracking of children’s progress is an enormous challenge and is both 
difficult and time consuming. Although some schools have responded to the request 
to send the authority updated information on a termly basis, we do not always receive 
a return of 100% within specified timescales. The difficulties with this regular process 
of monitoring pupils’ progress are largely down to having to collect data from many 
schools who use a wide range of different data systems. This means that the data 
often come into us in many different formats and require further manual manipulation 
before they can be effectively collated and reported on. Members of the School 
Improvement Team advise of any changes to the national assessment framework 
and changes to attainment measures, which ensure that the correct information is 
being collected at every Key Stage and that the reporting of performance is in line 
with national reporting guidelines and standards.  

 When Virtual School staff attend a PEP meeting, they ensure that realistic but 
challenging targets are in place for our children. The information about progress is 
used to target support for LAC to raise attainment and case workers will query with 
schools about what they can do to support a child or young person, if good progress 
is not being maintained. The Virtual School will also work with the school to provide 
support and ensuring that realistic but challenging targets are in place for our 
children. The information is used to target support for LAC to raise attainment. The 
tracking and target setting processes have now been integrated into a revised PEP 
which should streamline them and make the process more efficient and effective for 
both social workers and schools.  

 
 Table 13 summarises progress data for Bracknell Forest LAC over 2014/15. This is 

based on collecting data at the end of each term and cross-referencing this against 
PEP and school targets set.  

 
Table 13 
 

   Primary (Key Stage 1 and 2) 
   

    

 

Reading (R 
) Writing(W) 

Maths 
(M) 

Below end of Year Target 4.35% 13.04% 13.04% 

Met end of Year Target 73.91% 86.96% 73.92% 

Exceeded end of Year Target 21.74% 0.00% 13.04% 

More than 2 sub levels behind end of year target 0.00% 0.00% 0.00% 

    

    Secondary (Key Stage 3 and 4) 
   

    

 
English Maths 

 Below end of Year Target 10.00% 7.50% 
 Met end of Year Target 72.50% 77.50% 
 Exceeded end of Year Target 15.00% 12.50% 
 More than 2 sub levels behind end of year target 2.50% 2.50% 
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We are aware of the 1 LAC who is more than 2 sub levels behind their end of year 
target. This LAC represents a significant level of challenge and has been throughout 
the preceding 5 years. We continue to work closely Social Care to ensure the most 
appropriate provision is available for the young person despite these barriers so that 
provision is made when the young person is ready to engage with education.  

 
 Corporate Parenting and Curriculum Enrichment  
 

The Virtual School is very much part of Bracknell Forest’s successful corporate 
parenting process which takes a holistic and organic approach to improving the life 
chances of LAC. Virtual School team members work very closely with the LAC 
Participation Officer, the Fostering Service, Educational Psychology Service and the 
Life Chances Team to provide a integrated service to LAC. This includes taking a 
considered view of input from Independent Reviewing Officers where appropriate and 
engaging with other professionals in a proactive way.   

 
 In June 2015 we held our first ever Art Exhibition where 100% of the work completed 

was either by looked after children or Care Leavers. In total 21 young people 
contributed 32 pieces of art for the exhibition which was held at South Hill Park. A 
number of Bracknell Forest Elected Members, council staff and young people 
attended the event which was warmly received and provided a snapshot of the 
immense talent our young people have. Their achievements were formally 
recognised at the Annual Achievement event in September 2015. There was a 
separate category for recognition where awards were presented to the artists by 
representatives from the Widening Participation department from the University of 
Reading. A selection of these works are included in Appendix 2 of this report.  

 
17 Children placed by other Local Authorities  
 

There are approximately 83 children from other local authorities placed in Bracknell 
Forest schools in 2014/15, although it is becoming harder to track these numbers as 
we rely on the placing local authority to notify us of any placements. We (both as the 
LA and the Virtual School) notify our colleagues in other LA’s when placing young 
people with them which has been identified as good practice by Ofsted. We continue 
to support out of borough professionals to adopt similar practices as a consistent 
approach.  

 
The aim of the Virtual School is to ensure that LAC have the opportunity to fulfil their 
educational potential. This includes our committed support for LAC placed in 
Bracknell Forest Schools from other LA’s to ensure that there chances to progress 
and achieve are not compromised by not being placed in their original LA.  

 
 
18 Young People Aged over 16 and Care Leavers 
 

The Virtual School Head has responsibilities to every looked after child, whatever 
their age. This includes eligible older children (who remain ‘looked after’), but not 
relevant or former relevant young people.  A child is looked after by a local authority if 
they have been provided with accommodation for a continuous period of more than 
24 hours, in the circumstances set out in sections 20 and 21 of the Children Act 
1989, or is placed in the care of a local authority by virtue of an order made under 
part IV of the Act.  

 



Unrestricted 

21 
 

A Care Leaver is a person who has been looked after for at least 13 weeks since the 
age of 14, and who was in care on their 16th birthday. A young person's status as a 
care leaver can be divided into the following:  

 

 Eligible Child: a young person who is 16 or 17 and who has been looked after by 
the local authority for at least a period of 13 weeks since the age of 14, and who is 
still looked after;  

 Relevant Child: a young person who is 16 or 17 who has left care after their 16th 
birthday and before leaving care was an eligible child;  

 Former Relevant Child: a young person who is aged between 18 and 21 (or beyond 
if being helped with education or training) who, before turning 18 was either an 
eligible or a relevant child, or both.  
 
 

 With these particular groups in mind, the following figures reflect the current position 
on the number of young people in the Bracknell Forest who are in a form of 
Education, Employment or Training (EET). 

 
 

 

Total EET % EET 

Former Relevant 47 36 77% 

Qualifying 4 3 75% 

Relevant 0 0   

Eligible 20 19 95% 

 
      

Total 71 58 82% 

 
 
 Looked after young people and care leavers aged 16 plus are supported by the 

Virtual School in the same way as those under the age of 16. There is a gradual 
transfer process with a dedicated member of the Virtual School beginning their 
involvement during Year 11 through a handover period from other members of the 
Virtual School. This ensures that there is a continuation of support and service 
throughout the educational life of the young person.  

 
Table 14 breaks down the numbers down by their age groups and whether they were 
in a form of Education, Employment or Training (EET) during 2014/15 or not (NEET).  

 
Table 
14 

     

      

  
Age EET NEET Total 

  
4 - 16 100.00% 0.00% 56 

  
16 - 18 95.24% 4.76% 21 

  
18 - 21 79.17% 20.83% 48 

  
Total 91.20% 8.80% 125 

 
 It has been felt that young people benefit more from having direct and prompt access 

to specialist advice and support when needed. This has led to a 100% increase in the 
number of children in care/Care Leavers in a form of education, employment or 
training over the past three years (2012 = 24, 2014 = 48).  As part of our continued 
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commitment to support Care Leavers, the Council is also developing plans to ‘ring 
fence’ some apprenticeships for Care Leavers. Plans are well under way to appoint a 
Care Leaver to an apprenticeship which is being developed within the Virtual School 
commencing from April 2016.  

 
 The PEP planning process also anticipates and plans for other key transition points 

e.g. moving to a new school or educational setting.  Social care workers and other 
professionals involved need to pay particular attention to children who are 
approaching transition points and take appropriate action to support the child (and 
carers if necessary). 

 
 At the end of statutory schooling the Personal Education Plan is linked into the 

Pathway Plan which will assist the young person in planning their education beyond 
statutory school age.  All young People from 13-19 years (or 25 if the child has SEN) 
will have access to a Personal Advisor who works with Looked After Children to 
provide advice and support. The Virtual School continues to support young people 
into and through Further and Higher Education. At the time of writing this report, 
100% of LAC and Care Leavers are still on the same course they started in 
September 2015. Further details are available from the Leaving Care Policy 
http://www.bracknell-forest.gov.uk/leaving-care-policy.pdf 

 
 In addition to tracking pupil progress, we also work with relevant settings to ensure 

their designated teacher is provided with suitable professional development 
opportunities. They will form an integral part of the termly Designated Teacher Forum 
which is coordinated and delivered by the Virtual School.  

 
 Nationally, there were 26,300 Care Leavers as of March 2015. 39% of this cohort 

were Not in Education, Employment or Training - this shows a 1% increase from 
2014 and can be seen in those who were NEET owing to illness/disability and those 
who were NEET due to pregnancy or parenting. A slightly higher proportion of 20 and 
21 year olds were NEET (40%) than 19 year olds (38%). 1 in 5 are in education other 
than higher education.  

 
The number of NEET care leavers is reviewed monthly; some are unable to work or 
train because they are parents or have health issues (progress is being made in 
supporting those with child care responsibilities to attend college). Work continues to 
support young people who are NEET to secure sustainable education, employment 
and training. Data for 14/15 shows that 14 care leavers (cohort relates only to 
those who had their 19, 20 or 21 birthday in the year) were NEET - four were 'not 
in touch' with the local authority and are therefore automatically deemed to be NEET 
(DfE guidance rules). There are various reasons for NEET status which can include 
(i) no leave to remain and therefore prohibited from working; (ii) Learning Disabilities 
and Difficulties (LDD).  

 
 A member of the Virtual School provides focused support to Care Leavers. This is to 

ensure that young people are not only supported in making appropriate education 
choices when leaving school but are also constantly advised during the course of 
their chosen program of study. One of the significant aims of the work of the Virtual 
School is to increase numbers of care leavers entering and staying on in Higher 
Education. The trend for recent years has been:  
 

http://www.bracknell-forest.gov.uk/leaving-care-policy.pdf
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Year    No. of Care Leavers in HE 
2011 -12           3 
2012 -13          2 
2013 -14           4 
2014 – 15          8 
 

The above figures show a significant and stable increase in the number of Care 
Leavers at University. We continue to work with our young people to support their 
pathway to further and higher education.  

 
 We provide intensive support to our most vulnerable young people where and when 

needed. This is reflected through the following case study: 
 

‘K’ left school with low GCSE results, had not engaged with previous PA’s and had 
avoided committing to any career plan which meant that although she had applied for 
at least 3 different college programmes ‘K’ was not committed to attending them.  

 
During August 2015, ‘K’ was very anxious that all 16 year olds would soon be starting 
college and she did not know what she wanted to do.  

 
The plan was for ‘K’ to have a destination by start of school year in September 
(2015). A member of the Virtual School met with ‘K’ twice a week at the placement. 
This gave us a chance to meet with her, discuss career options and encourage her to 
stay motivated.  Areas on self awareness, labour market information, job research 
and completing applications were covered during these visits.  

 
As a result ‘K’ decided to pursue an event management career path through an 
apprenticeship. Due to ‘K’s’ self-esteem issues, the Work Pairing Scheme delivered 
by NACRO was identified as an appropriate service. ‘K’ applied for a place and was 
successful. The programme has two elements: one part is to take functional skills 
English and Maths; the second part is a 3 month work experience placement with the 
aim of an apprenticeship at the end. In the mean time, ‘K’ is being encouraged to 
continue to look for apprenticeship vacancies.  

 
A member of the Virtual School continues to stay in contact with ‘K’ and the Work 
Pairing Tutor to ensure any issues are addressed and support is provided.  

 
19 Transition Coordinator 
 

The Transition coordinator works with a number of young people who are at risk of 
disengaging as they transition between Year 11 and post-16 education and training. 
A key part of this role is to enable the young person to be more proactive in wanting 
to change current life patterns rather than do it for them. The Transition Coordinator 
focuses on a young person’s strengths and aspirations and uses this as leverage to 
allow them to see their potential and success. The Transition Coordinator also 
ensures that all Post-16 providers within the borough are working together to achieve 
the best possible results for those young people at risk of disengagement particularly 
those who are looked after or are care leavers.  

 
20 Education Achievement Event  
 

Recognising and rewarding success is a key element of the drive to improve 
educational attainment as well as raise aspirations in general. We continue to 
arrange and hold an annual awards event to recognise and celebrate the 
achievements and contributions of young people in care. This is proven to be an 
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effective source of motivation both for the young people and their foster carers as it 
gives all those involved a good opportunity to reflect on the positive experiences of 
the past 12 months and share these with others in a similar situation to them.  

 
 
21 Progress against Objectives set for 2014/15 
 

A number of objectives were set in the 2013/14 Annual Report. These were generally 
on-going in nature as we always strive to develop the best possible practice across 
each of them. Table 15 shows the progress made against the proposed objectives in 
the 2013/14 Annual Report for Virtual School. 

 
Table 15 
 

 

 

Objectives Progress Made 

 

Support IT colleagues to develop better 
systems for recording and monitoring 
Personal Education Plans. This will 
provide us with important management 
information to enable future planning of 
the service.  

Achieved – Feb 2015 

 

  
 

 

Continue to develop a robust system to 
track progress and attainment and 
monitor attendance for all LAC and Care 
Leavers. This will enable us to better 
identify those children in need of 
additional support. 

On-going - termly data collected with  
records updated 

 

  
 

 

Develop further training and network 
opportunities for Designated Teachers 
and other relevant professionals.  

On-going - termly DT Forum held with  
relevant agenda items 

 

  
 

 

Monitor the use of the Pupil Premium 
Grant particularly in light of the increase 
and support schools in understanding 
how to implement and account for their 
plans.  

On – going - use of the Pupil Premium Grant  
discussed and recorded in PEPs 
together with examples of impact 

 

  
 

 

Support schools to ensure they all have a 
nominated governor for Looked After 
Children and are kept aware of the latest 
developments affecting their role.  

On – going - Governor training delivered 
Autumn 2014 - further training needed 

 

    

 

Continue to ensure that all Looked After 
Children are effectively supported at point 
of transition (irrespective of its nature) so 
that the most appropriate plan is 
developed for them. This is also relevant 
for Looked After Children when making 
post 16 decisions so that they make 
informed decisions and the choices made 
to enhance their life chances.  

On – going - PEPs audited, examples 
discussed as part of Team meetings, 
DT forums, multi agency meetings  
and trainings for professionals 
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Further action to ensure Looked After 
Children attend the best possible school 
by monitoring schools attended against 
their Ofsted rating. 

On – going - PEPs audited, Pupil views taken  
into account, feedback from  
SiLSiP built into planning meetings, changes  
in schools Ofsted grade reviewed to ensure  
continued appropriateness of provision  
for LAC placed there 

 

  
 

 

Continue to support other Virtual Schools 
when they place their Looked After 
Children in Bracknell Forest Schools.  

On – going - participation in local and regional  
discussions leading to service development 

 

  
 

 

Review the delivery of training to all 
partners to ensure they receive the best 
possible advice and guidance. 

On – going - feedback reviewed, inform  
future training 

 

  
 

 

Develop systems to provide more detailed 
outcomes of work undertaken by 
members of the team. 

On – going - partnership systems reviewed  
to ensure continued effectiveness  

 
 A number of these continue to remain priority areas of development for the Virtual 

School over 2015/16. These are shown in Table 16:  
 
Table 16 
 

 

Objectives 

1 
Continue to develop a robust system to track progress and attainment and monitor 
attendance for all LAC and Care Leavers. This will continue to enable us to better 
identify those children in need of additional support. 

    

2 
Improving collaborative practices between the Virtual School and Social Care to 
enhance learning opportunities and broaden educational experiences.  

    

3 
Develop further training and network opportunities for Designated Teachers and other 
relevant professionals.  

    

4 
Monitor the use of the Pupil Premium Grant and support schools in understanding how 
to implement and account for their plans.  

    

5 
Support schools to ensure they all have a nominated governor for Looked After Children 
and are kept aware of the latest developments affecting their role.  

    

6 

Continue to ensure that all Looked After Children are effectively supported at point of 
transition (irrespective of its nature) so that the most appropriate plan is developed for 
them. This is also relevant for Looked After Children when making post 16 decisions so 
that they make informed decisions and the choices made to enhance their life chances.  

    

7 Developing enrichment activities to enhance educational opportunities 
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8 
Continue to support other Virtual Schools when they place their Looked After Children 
in Bracknell Forest Schools.  

    

9 
Review the delivery of training to all partners to ensure they receive the best possible 
advice and guidance. 

    

10 
Develop systems to increase the number of looked after children and care leavers into 
Employment, Education and Training 

 
23 Summary 
 

The Virtual School continues it work to raise the profile of the needs of looked after 
children across the authority and spread effective practice, particularly in relation to 
improving behaviour and attendance, promoting stability of placement and school 
through admissions and school policies. A large part of this work is to collaboratively 
with other service areas to ensure looked after children receive the best possible 
support from us that will enhance their life chances.  

 
 


